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Subject: English      Year group: 7
	Date
	Outline of Teaching Focus
	Links to Prior Learning/Interleaving
	Links to Key Stage 4/ AOs
	Pre, Way Point and End Point Assessments
	CORE Links
	Opportunities for Development in Cultural Capital

	Links to Therapeutic Provision

	
Approx. 3 weeks

	Introductory Unit – Why is English important?
An informal opportunity to assess ability and complete baseline tests (read, understand and respond to texts)/Dyslexia Portfolio.
Introduce English as a medium for representation (spoken or written), particularly amongst the marginalised.
	This module provides an opportunity to baseline students. We assume that students will have acquired some skills and knowledge from their primary education (refer to end of KS2 assessment frameworks), but this can vary greatly depending on their access to this provision at KS2.
	GCSE Literature – AO1, AO3
GCSE Language – AO5, AO6
Functional Skills EL-2 Reading and Writing
	Pre-Assessment:
Students to complete a baseline reading and writing test based on the article “Dyslexia is  a Weird Word” by Benjamin Zephaniah (https://www.teachwire.net/news/benjamin-zephaniah-dyslexia-is-a-weird-word)

Waypoint: Students to read and respond to the poem “The Peaceful Art of Fly Fishing”
and
Students to read instructions on how to produce a fishing fly and to have a go at making one.

End Point: Students to produce a piece of writing (poem, beginning of narrative) that represents them or an issue they feel passionate about.
	Writing as a medium to explore identity and personality. Reading of fiction and poetry that explores societal issues pertinent to our cohort and mental health.
	Exposure to poetry written by prisoners – trip to Wormwood Scrubs or Welford Road to read and respond to prison poetry and to explore visual representations of incarceration and mental health.

Fishing trip linked to waypoint assessment and exploration of ensuing emotions.
	Using writing as a medium to explore emotions and mental health of students.



	
Approx. 10 weeks

	Novel – Face by Benjamin Zephaniah (or similar)
Further explore the notion of identity through the novel “Face” by Benjamin Zephaniah. Link to how the media use persuasion to make us feel a certain way about a person/group of people based upon their identity.
	Continuation of English as a medium of personal expression and as a way of exploring societal issues. Focus on refining skills from previous unit, particularly skills of inference and the use of language to effect the reader (this to be practiced as a reading activity in terms of analysing language, but also a writing activity, in terms of how students can use language to persuade or influence) 
	GCSE Literature – AO1, AO2, AO3, AO4
GCSE Language – AO1, AO2, AO5, AO6, AO8, AO9
Functional Skills Writing L1-2
	Pre-Assessment:
Students to write a paragraph of persuasive writing about their favourite book.
and
Comprehension, inference and analysis assessment based on the blurb from the novel studied.

Waypoint: 
Students to plan a persuasive piece of writing that explores (prejudice).
and
Students to complete an inference and language analysis assessment based on Chapter 6.

Endpoint:
Students to write a persuasive piece of writing about the book “Face” and the benefits of reading the book as a young person.
and
Students to complete an extract based inference and language analysis assessment based on a related article or extract from novel.
	Discussing issues around personal identity (character) and emotional intelligence of characters (character), opportunity to practice oracy in persuasive speech reading.
Relation of behaviour principles (particularly integrity, trust, kindness and respect) to the key events in the novel.
	Links to the “Changing Faces” charity – invite a guest speaker to explore the issues that Martin experiences in “Face”

Understanding the power of media manipulation and persuasion.
	Discussions around self-image and image consciousness.

	Approx. 2 weeks
	An introduction to pre-1914 literature: A Christmas Carol
Consolidating and building upon previous learning, and using pre-1914 literature as a vehicle, this unit will focus on literature as force for social change. This learning will be driven by Charles Dickens and “A Christmas Carol”, the plot of which they should be familiar with by the end of the unit. Later in the unit, students will also look at the origins of our experience of Christmas, how Victorian literature influenced this, whilst also looking at how other cultural and religious celebrations are represented in writing.
	Whilst student learning has thus far been focused on literature as a medium for personal expression, learning in this module will also look at how a text can influence change in a community. This links to learning related to persuasion from the previous unit.
	GCSE Literature – AO1, AO3
GCSE Language – AO3
Functional Skill Reading EL-2
	Pre-assessment:
Ask students to consider the traditions of Christmas and where they think these might originate – record discussions in student books.

Waypoint: 
Present two pieces of text – one description of a poor Victorian Christmas, the other a description of Christmas from the perspective of somebody homeless in 2020 – and compare and contrast. Consider the question, “Did Dickens succeed in highlighting the plight of the poor?”

Endpoint:
Students to plan and create an immersive Victorian Christmas experience, informed by their learning and based upon Dickens’ descriptions in “A Christmas Carol”.
	Explore CORE value of emotional intelligence in terms of empathising with those living in poverty.

Link to kindness at Christmas – is this all about exchanging gifts?
	Endpoint assessment is a multisensory Victorian Christmas experience – broadening student understanding of how our history has influenced our experiences today.

Inclusion of a London Christmas market visit, allowing students to visit and experience the capital at Christmas.
	Students may choose to explore their experiences of Christmas – positive or negative – and to understand, and give them the safe space to discuss, their perceptions of the festival.

	                                           
	CHRISTMAS HOLIDAYS

	
	
	
	
	
	

	
Approx. 6 weeks

	Modern Play: In Search of Dragon’s Mountain
This unit introduces students to writing intended as performance, whilst introducing students to the history of Apartheid.

Links should be made to more recent events or issues such as racial divides in the UK or around the world.
	This unit builds upon previous unit foci on (suppression of) identity and literature as a force for change. Student learning will be deepened through exploration of how the construction of setting and character can by symbolic of societal issues.
	GCSE Literature – AO1, AO2, AO3
Functional Skills Reading EL-2

	Pre-assessment:
Students to complete a pre-assessment on what they know about Apartheid, whilst also producing a character profile on their favourite character from popular culture.

Waypoint:
Hot seat character assessment – get students to consider the viewpoints and perspectives of the characters of Temba, Johnnie, Granma, Granpa, and Farmer and how these change throughout the play
and
Set design reimagination – pupils to draw or describe a reimagined set (staged in Leicester or similar) which is reflective of issues addressed in the play.

Endpoint: Students to write a response on how character of Temba is used to explore issues in Apartheid South Africa.
	Relate to behaviour principles, particularly how we show respect and kindness to others.

Development of emotional intelligence – how might we chose to treat those who feel excluded from our communities?
	Opportunity to explore a period of history that is not often covered in English or other subjects.
Use of music (Labi Siffre, protest songs of South Africa) and film (Invictus, Black Panther)


	Pupils may draw parallels with their own experiences and will be encouraged to discuss and explore themes from the book which they feel strongly about.

	Approx. 6 weeks


	Non-fiction reading and writing: BAME  Focus on non-fiction which is either written by BAME writers or concerns BAME history and BAME current affairs. Students will be introduced to specific text types, including a newspaper article.
	This is linked to the previous Apartheid unit and preceding units which focus on identity. A return to the power of persuasion and media manipulation will also be included, as will an exploration of the relationship between social class and future opportunity.
Students will hone skills of inference and analysis as well as further considering the audience and purpose of their writing. Whereas persuasive writing has been looked at generally, there is now a focus on persuasion in newspaper articles.
	GCSE Language – AO1, AO2, AO3, AO4, AO5, AO6
Functional Skills EL-2
	Pre-Assessment: 
Students to be assessed on their knowledge of persuasive techniques and layout of a newspaper article

Waypoint: 
Annotation (to include language, structure, layout) of a newspaper article about Raheem Sterling’s gun tattoo

Endpoint: 
Students to write a persuasive newspaper article about Black History Month
	Link to emotional intelligence and building of character in students, allowing them to explore their own opinions and viewpoints in a safe space
	Unit gives students the opportunity to look at news in print, whilst also exposing pupils to some influential and important BAME writers and thinkers and issues

Use of music which is associated with both political and social reform

Visit to Black Cultural Archives
	Students are able to voice their opinions and discuss issues in a safe space with teacher scaffolding.

Discussions may take place about self hate, self-esteem and links to future opportunities.

	

	EASTER HOLIDAYS 
	
	
	
	
	
	

	
Approx. 6 weeks

	The Power of Gender (Shakespeare)
Introduce Shakespeare to learners, using one play as a vehicle to do so (Macbeth, Romeo and Juliet, Much Ado About Nothing) and analyse Shakespeare’s presentation of women in his plays. Students should also have the opportunity to discover more about Elizabethan England and Shakespeare’s role in this society.
	Continuing the theme, students will now move onto considering how gender contributes to identity. Using their developing reading skills, they will be challenged to access some extracts from a play of the teacher’s choice. Learning from previous units about literature as a force for change will be interleaved into this module to provide students with a bigger picture of the kinds of issues writers may chose to explore.
	GCSE Literature – AO1, AO2, AO3, AO4
Functional Skills Reading EL-2
	Pre-Assessment: 
Learners to complete a diagnostic about their attitudes to gender
and
Complete a quiz about Shakespeare and Elizabethan England
Waypoint:
Students to storyboard one of the plays to show their understanding of the plot

Endpoint:
Students to complete diagnostic about their attitudes towards gender
and
Learners to write a diary entry from the perspective of a woman watching Lady Macbeth (or another play) exploring their attitudes towards it

	Respect is central to the unit. Students will be encouraged to be honest and reflective in their diagnostics.
	RSC Workshop

Globe visit

Watch play on National Theatre collection
	Students will consider their own attitudes towards gender and identity

	Approx. 6 weeks
	Creative Writing: Identity
Introduce students to the basics of creative writing, including using figurative language techniques and sentence types for effect. Leaners will produce a piece of writing that considers all they have learnt throughout the year.
	Students will consider all that they have learnt throughout the year, to create a piece of original writing.
	GCSE Language AO5, AO6 
	Pre-Assessment:
Students to describe a picture of themselves

Waypoint:
Students to write the beginning of a story with teacher providing visual stimuli or sentence starter

Endpoint: Creative writing assessment – teacher defined
	Students’ character and resilience will be integral to success as they will be asked to recall everything that they have learnt in this academic year
	Students will be shown examples of excellence from novels chosen by the teacher – these should be “the best of what has been written or said”
	Students to explore their attitudes towards their own appearances and personalities



	AQA English Language & Literature GCSE Assessment Objectives
1. AO1: identify and interpret explicit and implicit information and ideas select and synthesise evidence from different texts
1. AO2: Explain, comment on and analyse how writers use language and structure to achieve effects and influence readers, using relevant subject terminology to support their views
1. AO3: Compare writers’ ideas and perspectives, as well as how these are conveyed, across two or more texts
1. AO4: Evaluate texts critically and support this with appropriate textual references
1. AO5: Communicate clearly, effectively and imaginatively, selecting and adapting tone, style and register for different forms, purposes and audiences. Organise information and ideas, using structural and grammatical features to support coherence and cohesion of texts
AO6: Candidates must use a range of vocabulary and sentence structures for clarity, purpose and effect, with accurate spelling and punctuation. (This requirement must constitute 20% of the marks for each specification as a whole.)
1. AO7: Demonstrate presentation skills in a formal setting
1. AO8: Listen and respond appropriately to spoken language, including to questions and feedback on presentations
1. AO9: Use spoken Standard English effectively in speeches and presentations.

	Functional Skills Level 1
Speaking and Listening 
L1.1 Identify relevant information and lines of argument in explanations or presentations
L1.2 Make requests and ask relevant questions to obtain specific information in different contexts
L1.3 Respond effectively to detailed questions
L1.4 Communicate information, ideas and opinions clearly and accurately on a range of topics
L1.5 Express opinions and arguments and support them with evidence
L1.6 Follow and understand discussions and make contributions relevant to the situation and the subject
L1.7 Use appropriate phrases, registers and adapt contributions to take account of audience, purpose and medium
L1.8 Respect the turn-taking rights of others during discussions, using appropriate language for interjection
Reading 
L1.9 Identify and understand the main points, ideas and details in texts
L1.10 Compare information, ideas and opinions in different texts
L1.11 Identify meanings in texts and distinguish between fact and opinion
L1.12 Recognise that language and other textual features can be varied to suit different audiences and purposes
L1.13 Use reference materials and appropriate strategies (e.g. using knowledge of different word types) for a range of purposes, including to find the meaning of words
L1.14 Understand organisational and structural features and use them to locate relevant information (e.g. index, menus, subheadings, paragraphs) in a range of straightforward texts
L1.15 Infer from images meanings not explicit in the accompanying text
L1.16 Recognise vocabulary typically associated with specific types and purposes of texts (e.g. formal, informal, instructional, descriptive, explanatory and persuasive)
L1.17 Read and understand a range of specialist words in context
L1.18 Use knowledge of punctuation to aid understanding of straightforward texts
SPaG 
L1.19 Use a range of punctuation correctly (e.g. full stops, question marks, exclamation marks, commas, possessive apostrophes)
L1.20 Use correct grammar (e.g. subject-verb agreement, consistent use of different tenses, definite and indefinite articles)
L1.21 Spell words used most often in work, study and daily life, including specialist words
Writing
L1.22 Communicate information, ideas and opinions clearly, coherently and accurately
L1.23 Write text of an appropriate level of detail and of appropriate length
(including where this is specified) to meet the needs of purpose and audience
L1.24 Use format, structure and language appropriate for audience and purpose
L1.25 Write consistently and accurately in complex sentences, using paragraphs where appropriate
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